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ABSTRACT

® Current educational trends, globalization and the global Covid-19 pandemic
have forced institutions of higher education (HEI) worldwide to accelerate
the changes already in progress in teaching and learning approaches
incorporating more technological enhanced learning. Among the wide range
MAP SOCIAL of information-communication-technology tools, the focus here is on Learning
SCIENCES Management Systems (LMS), WhICh. play a major ro!e in teaghlng and Iearnlng
pedagogy, and can help HEIs to achieve more effective learning outcomes. This
velumel/issuel  gyploratory research examines the usage of Learning Management Systems to
'ﬁﬁg;igggz‘g;‘ﬂf}%‘,;g;g;}i:g; support the teaching of lexical chunks in the online English language classroom
Academic publishing. At HEIS. The investigation will focus on Moodle and will identify the factors that
ﬁiﬁféﬁ;i‘iﬁ?&fﬁf&ﬁﬂgﬂﬁggi: support students’ interaction with language content and input in this digital
Article Published: 03 September 2021 l€ArNIiNG environment, by looking at the use of Moodle features and activities to
teach and practice lexical chunks. Findings suggest that Moodle proves of great
value for online English language teaching and the practice of lexical chunks,
whereby quiz activities can be used to great effect, producing motivation to

engage with lexical chunks among students.
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Introduction

The purpose of this exploratory research
is to examine the yet rather unexplored topic
of whether the usage of Moodle activities can
support the teaching of lexical chunks in the English
language teaching and learning environment.
There have been studies exploring the possibilities
information-communication-technology (IcT)
offers for learning vocabulary (e.g. Savuran & Elibol,
2015) but little research (e.g. Seesink, 2007) has yet
been done on lexical chunks specifically.

Covid-19 brought monumental challenges
for higher education worldwide and, thus,
online learning through Learning Management
Systems (LMS), such as Moodle, has become an
indispensable tool for teachers and students alike
(Gonzalez-Vera, 2016). Although not originally
designed for language teaching, Moodle has
been found to show several clear advantages. It
boosts student-centered learning and increases
autonomy since the platform is available to the
student at any time and from virtually any location.
Moreover, the current generation of students at
Universities of Applied Sciences is already very
tech-savvy and well familiar with online learning
platforms as the vast majority of these students
belongs to the e-generation which is defined as a
group of students who has “spent their entire lives
surrounded by and using computers, videogames,
digitalmusic players,video cams,cellphones,andall
the other toys and tools of the digital age” (Prensky,
2001, p. 1 as cited in Gonzalez-Veraq, 2016, p. 52). This,
in turn, benefits teachers who play a pivotal role
in producing content, designing didactic activities
and implementing different technological tools
(Gramp, 2013) that have the potential to increase
student engagement in activities inside and outside
classroom time compared to traditional classroom
settings (Suppasetseree & Dennis, 2010). It is this
creation of online tasks suitable for the teaching of
lexical chunks that will be explored by focusing on
the following research questions:

1. Can the use of Moodle activities support the
teaching of lexical chunks?

2. Which activity types are most suitable for
teaching lexical chunks?
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Literature review

The Importance of Lexical Chunks for
Language Learning

Lexical chunks are word pairs or entire
phrases that co-occur frequently, e.g. ‘empirical
research’ or ‘conduct a study’. They are a concept
originating from the Lexical Approach which was
established by Michael Lewis’ in 1993 and belongs
to the category of functional language teaching
approaches. All approaches subsumed in this
category place emphasis on meeting the needs of
the language learner through providing “pieces” of
language — or chunks — that fulfill specific linguistic
and communicative purposes. This was the primary
goal of Wilkins’ (1972) notional syllabus. Extending
this idea, Task-based Language Teaching is
designed to give learners a concrete situation and
the need to use certain language chunks to achieve
a communicative goal (Larsen-Freeman & Marti,
2014). Successful communication is also at the
heart of the Natural Approach (Krashen & Terrell,
1983) which emphasizes the importance of learners’
understanding of the phrases and sentences of the
target language in order to engage in meaningful
verbal exchanges. All these concepts place lexis
at the core of successful language learning, as
does the Lexical Approach whose main idea is
that language is composed of more or less fixed
prefabricated chunks of language (Lewis, 1997).

It is as Wilkins (1972, p.1If) stated, “while
without grammar very little can be conveyed,
without vocabulary nothing can be conveyed”.
Thus, the most crucial part in learning a language
is establishing a solid vocabulary base. That is
why lexical competence is often automatically
associated with how many words a learner knows.
However, learners’ size of vocabulary (the number
of words) has been found to be an insufficient
indicator for any assessment of lexical proficiency.
This is the case because knowledge of the existence
of a word does, by no means, end with that isolated
item. On the contrary, it extends far beyond that
and, thus, a much better indicator for lexical and
linguistic competence is the scope (or depth) of
vocabulary a learner has. It is crucial to be aware
of the context and co-text a given word exists in, as
well as its numerous possible meanings depending
on such context and co-text (Supasiraprapa, 2019).
The more lexical chunks — i.e. a word including its
co-text and context — learners know, the more they
will use the language in an authentic and accurate
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fashion, including correct grammar. In fact, Lewis
states that “a central element of language teaching
is raising students’ awareness of, and developing
their ability to ‘chunk’ language successfully”
(Lewis, 2012, p. vi). This idea has been supported
by educator Barbara Oakley who is convinced
that chunking any kind of information is one of the
most valuable skills to improve learning in general.
By chunking information it becomes possible for
learners to increase memorization and recall
prefabricated chunks more easily (Exeter, 2016).

Apart from the more obvious benefit of
knowing as many lexical items as possible in a
given language, lexical chunks are even more
crucial than isolated vocabulary items. This is, in
part, due to the facilitative nature of chunks when
it comes to information retention and recall (Exeter,
2016) , as mentioned above, but also because
lexical chunks provide language learners with
a variety of ready-made language items which
accelerates language learning (Dervi¢ & Becirovié,
2020). Moreover, especially lower level learners
might experience more enjoyment and less stress if
they have fixed lexical chunks at their disposal and
so not have to worry about making mistakes as
much as they might otherwise (Rizvi¢ & Beéirovi¢,
2017). Yet, language learners are often not used
to viewing language in this way — as chunks.
They are used to the well-established division of
vocabulary and grammar (Kovacevi¢ et al., 2018),
often with a focus on the latter. However, a shift
in learners’ mindset towards the value of lexical
chunks is crucial in order to give them the tools
to discover linguistic patterns and meaning more
fully and independently (Lewis, 2012; Nattinger &
DeCarrico, 1992). Conveying the existence and
usefulness of lexical chunks to learners can yield
a multitude of other benefits apart from reducing
potential frustration with those collocations or
(fixed) expressions which do not seem logical when
viewed through the lens of the learner's mother
tongue (Kryszewska, 2003). By shifting learners’
focus from isolated vocabulary items to common
prefabricated chunks of language their active and
passive command of the target language can be
enhanced. This can be done by exposing learners to
receptive as well as productive collocation-focused
tasks as demonstrated in research by Falahi and
Moinzadeh (2012) and Webb and Kagimoto (2009).
Both studies showed a significant improvement
in lexical chunks knowledge in the experimental
group. Other studies highlight the positive effects
of teaching collocations/lexical chunks. Abdellah
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(2015) found that university students in Egypt who
were exposed to a teaching program with a focus
on the teaching of collocations outperformed their
colleagues in the control group significantly. In the
same vein, it was found that teaching collocations
improves writing skills (Zzhou & Dai, 2016). It has
also been proven that learners benefit from being
explicitly taught about the nature of collocations
in addition to being taught the collocations
themselves. Fan (2005) discovered that learners’
increased level of attention explicitly paid to verb-
noun collocations is related to better performance
in the areas of recall, production and detection of
collocations. Likewise Seesink (2007) confirmed
that the explicit teaching of collocations does help
learners improve their skills — in her specific study,
writing skills. Similarly, studies conducted among
Algerian freshmen (Debabi & Guerroud, 2018) and
Iragi college students (Abdulgader et al, 2017)
revealed that using teaching programs that focus
on raising awareness of collocations contributed to
accuracy of collocations in students’ writing.

While the majority of these studies were
done in face-to-face settings and with more
traditional offline teaching tools — except Seesink’s
(2007) - the paper at hand focuses on the teaching
of lexical chunks in a 100% online English course
necessitated by the Covid-19 pandemic.

Digitalization Acceleration and
Challenges for Higher Education in the
Covid-19 Crisis

Digitalization of modern education has
received even more attention and become even
more ubiquitous due to the transition to emergency
remote teaching, instigated by the Covid-19 crisis,
affecting universities worldwide and leading
to significant challenges for the global higher
education community. Jandri¢ (2020) emphasizes
that digitalization, as experienced during the
pandemic, is a form of forced digitalization of both
teaching and learning, and is clearly a topic of
paramount importance. Great interest has been
placed on the use of technology during the past few
years and in a study conducted by the Times Higher
Education (Matthews, 2018), in spring 2018, the
results showed that 19% of the interviewees believe
that by 2030 digital technology will have replaced
traditional classroom instruction. However, of the
200 respondents, all of whom were rectors from the
top 1000 universities, 65% disagreed claiming that
physical lectures still have a bright future despite
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the surge of digital disruption. The respondents from
45 countries and from across six continents were
skeptical about the role digital learning will play in
the future. On the other hand, 63% contended that
traditional and esteemed universities will be offering
online degrees by 2030, compared with just 19% who
will not. 24% believed that degree courses offered
online will be more popular than courses taught on
campus, while 53% disagreed. In spring 2018, at the
time of the survey there were only a few distance-
learning universities. Most European universities
were traditional non-distance universities, offering
face-to-face teaching. The respondents did not
believe that online teaching will be able to match
the quality offered in face-to-face teaching and in
spring 2018 still saw it as a quirk that every now and
then receives more attention. Nevertheless, there
was some consensus on the traditional lecture
being outdated, claiming that online teaching
facilitates a better learning experience. There is very
little evidence to support the view that face-to-face
teaching is superior and in a meta-analysis carried
out by Bernard et al, (2014) it is stated that from a
learning perspective there is no empirical evidence
to show that the learning achievement of students
is better in a classroom-based learning setting,
compared to alternatives. This was contrary to
the widespread belief of educators who had been
convinced that online courses must be of poorer
quality. In fact one of the conclusions drawn by
Bernard et al. (2014) was that the medium is far less
important that the quality of the pedagogy. Hoskins
describes the difference between traditional face-
to-face learning and online learning as “The way
the content is delivered” (Hoskins, 2010, p. 4 as
cited in Alhothli, 2015, p. 5). He then adds that the
“new norm” will be online education (Hoskins, 2010,
p. 4 as cited in Alhothli, 2015, p. 5). Thus, the goal
of educational institutions must be to capture and
challenge the imagination, based on learners’ pre-
existing knowledge - that is what works, whether it
is in the classroom or online.

As has been pointed out above, in early 2020
the Covid-19 crisis raised significant challenges for
higher education (HE) worldwide. As an outcome
of measures taken by educational institutions, the
education of more than 1.5 billion students of all ages
in countries all over the world was interrupted. Thus,
90% of the global student population was forced
into some form of emergency remote education
(UNESCO, 2020b, 2020a; UNICEF, 2020). The term
emergency remote education (ERE) was coined as
an umbrella term to include distance education,
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e-learning, online education, homeschooling etc.
According to Bozkurt (2020), all of these terms derive
from the term distance education, but it is pointed
out that the main distinction between distance
education and emergency remote education is
that the latter refers to an obligation, whereas
the former refers to an option. Emergency remote
education is, as the term suggests, a survival
strategy adopted at the beginning of the pandemic
in an attempt to ensure the continuity of education.
Distance learning, in contrast, is planned and put
into practice on the basis of both theoretical and
practical knowledge, in a specific field, whereas
emergency remote education does, per se, not
have a pedagogical concept, which is a major
challenge (Bozkurt, 2020).

As stated earlier, the onslaught of Covid-19
saw many universities concentrating on shifting
content to an online environment, but very often
without an explicit online pedagogy. Crawford
et al, (2020) carried out a Covid-19 intra-period
study by means of a desktop analysis, using both
university and government sources (n=172) to
present responses of higher education intuitions
to Covid-19. The analysis examining the different
approaches of HE in 20 countries highlights the
responses and different approaches. Countries
were chosen from the six regions defined by
the World Health Organization (2020 as cited in
Crawford et al, 2020), in order to achieve equality,
with at least two countries being chosen from each
region. The countries selected are shown below.

Table .
Selected regions acc. to the WHO

Region

African region

Eastern Mediterranean region
European region

Region of the Americas
South-East Asia region
Western Pacific region

Countries

Nigeria, South Africa

Egypt, Jordan, United Arab Emirates

Germany, Ireland, Italy, United Kingdom

Brazil, Chile, United States of America

India, Indonesia

Australia, China, Hong Kong, Malaysia, Republic of
Korea (South Korea), Singapore

As a result of this analysis it is clear that HE
institutions reacted in very different ways, ranging
from some institutions showing no response to the
pandemic, whereas others implemented social
isolation strategies, or even adapted the curriculum
to facilitate online teaching. However, the
researchers also highlight the lack of information on
the pedagogical approaches behind the measures
taken and suggest that exploring this aspect could
provide scope for more “flexible and innovative
digital methods of education” (Crawford et al,
2020, p. 12). One such digital method that is highly
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useful in exploring these new ways of teaching are
Learning Management Systems (LMS).

Learning Management Systems (LMS) and
English Foreign Language Teaching

A Learning Management System (LMS) can
either be a web-based or cloud based software
program whose purpose is to support the teaching
and learning process. Popular examples of LMSs
are Moodle, Canvas, Blackboard, Edmodo, Google
Classroom, etc. Technically defined, a Learning
Management System is “a software application
that automates the administration, documentation,
tracking, reporting” and “facilitates the delivery of
e-learning education courses or training programs”
(Ellis, 2009, p. 2). In transitioning to online emergency
remote education, UASs, pedagogical universities,
public and private universities alike have relied
heavily on LMSs (e.g., Moodle, Canvas, Blackboard,
Edmodo, Google Classroom, etc.), synchronous
communication, conferencing tools (e.g, Zoom,
Microsoft Teams, Google Meet, Webex, etcg and live
broadcasting features of social networking sites
(e.g., Facebook Live, Instagram Live, YouTube etc.)
to counteract teaching disruptions (Bozkurt, 2020).

Moodle is one of the LMS systems that has
been gaining increasing worldwide popularity. The
word Moodle is an acronym for Modular Object-
Oriented Dynamic Learning Environment which
was first released in 2002. The mastermind behind
Moodle is its founder and CEO Martin Dougiamas,
who himself learned by distance education through
radio. Based on his experience he saw the need for
an online platform for educators to assist them in
creating personalized learning environments. Today
Moodle is an open source e-learning platform
and its modular design allows content experts to
develop additional functionalities. One of the great
advantages of Moodle, as an open source product,
is that it is not only free to be used, but can also
be modified. The aim of Moodle is to assist those
in the educational profession to design courses,
which can be taught online, in a non-traditional
teaching environment, but are based on traditional
classroom-like interactions, while having a strong
focus in the creation of collaborative content. It
offers multiple opportunities for interaction and it
provides the opportunity for both student-student
and student-teacher interaction. Recent Moodle
statistics show that Moodle now has over 200 million
users from 247 countries, with currently a total
number of 37 million courses. In March 2020, 50,000
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additional new sites were registered (Moodle,
n.d.). With a global market share of 14% Moodle is
not the most frequently used LMS software — that
would be Google Classroom with 39% (Sadler,
2021) - but it is the most dominant software used in
Austrian Universities of Applied Sciences with 19 of
21 using it and 1,384 registered Moodle sites within
the country (Moodle, n.d.). Regarding the general
experience with e-learning, a study carried out at
the Graz University of Technology (TU Graz) found
that Universities of Applied Sciences in Austria had
already been using learning management systems
by 2015 (Ebner et al, 2020). 50% of UASs had had
experience with e-learning for more than ten
years at that point and 40% of UASs had employed
e-learning for six to ten years. Only the remaining
10% had had experience of only one to five years.

Moodle was not explicitly designed for
language instruction, however, it does lend itself
to both EFL teaching and learning. Based on a
constructivist approach it empowers active and
flexible learning and facilitates a collaborative
learning process which makes it possible for
students and teachers to incorporate collaborative
activities into the teaching-learning process
(Coicaud, 2016; Silva, Ferndndez, & Astudillo, 2014;
Silva et al, 2016 as cited in Cabero-Almenara et
al, 2019, p. 27). Some of the tools open for use on
Moodle are forums, live chats, student quizzes,
wikis, surveys, student workshops, questionnaires,
glossaries, databases, feedback tools, and tools for
providing asynchronous interactive content. Many
instructors may use further tools such as the game-
based tool Kahoot, or indeed mindmaps, blogs,
YouTube videos, etc. Additional statistics taken
from Moodle Statistics, which are publicly available
and updated in real time, show that in the months
May and June 2021

e one new country has registered their first
ever Moodle site

¢ eight million forum posts have been made

¢ nine million new resources have been added

e three million new users have joined
registered Moodle sites

e thirty million new enrolments have taken
place

e one million new courses have been added
to Moodle sites.

One particularly interesting finding for the
paper at hand is the worldwide increase in the
number of quiz questions being added to Moodle on
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a daily basis assisting educators to find alternative
forms of assessment during the pandemic. Current
figures show that the global Moodle Community and
Moodle HQ now have 1,524,867,487 quiz questions
hosted in all registered Moodle sites worldwide
(Moodle, n.d.).

As mentioned before, Moodle was originally
designed for distance learning but not specifically
for EFL teaching. However, it can offer helpful and
motivating tools for teaching language. It offers
many benefits for tutors and students alike in a
distant learning environment. The advantages of
using Moodle for distant learning are akin to the
advantages of using it for EFL teaching. One of
the primary pros is flexibility which mirrors the
developments in education providing permanent
access to learning materials, as is in keeping
with  the anytime-anywhere principle. This
allows students to learn when they want, what
they want, how they want and where they want.
Communication between peers and tutors is flexible
and gives students time to prepare their ideas or
thoughts before they engage in forum discussions.
Anonymity can also be an incentive for students to
getinvolved in discussions. A further key advantage
of Moodle in EFL is the access to multimedia tools
and applications such as images, sounds and
animations enabling students to practice all four
language skills, both the receptive skills (listening
and reading) and the active skills (speaking and
writing). An additional valuable function of Moodle
is synchronous and asynchronous teacher-student
and student-student communication, which
may take place in the form of chats and forums.
Integrated quizzes, which can be used for formative
assessment give students immediate feedback on
their performance, but can also be used to great
effect for language input and practice, which is the
focus of the next section.

Teaching and Learning Lexical Chunks
through Moodle

As far as could be detected, not much
research has yet been done on the teaching and
learning of lexical chunks supported by Moodle.
Generally, however, in a 2010 study it was found
that out of 2I3 students involved in an English
language teaching course supported by Moodle
93% found that the integration of Moodle activities
generally had a beneficial effect on their language
learning experience (Suppasetseree & Dennis). A
study conducted at the Aleksandras Stulginskis
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University in Lithuania (Urboniené & Koverieng, 2013)
examined, among other topics, students’ opinions
on the usefulness of several Moodle activities used
in a blended-learning course teaching the basics
of business English. After two semesters students
were asked to evaluate the course. Firstly, and
more generally, 73% found that Moodle was helpful
for language learning overall and 77% stated
that Moodle had met their needs and that they
would recommend it to other students. In terms
of activities used, the researchers discovered that,
among the selection of modules used, providing
resources (67%), assignments (59%) and quizzes
(57%) scored the highest, whereas tools such
as forums (28%) and chats (21%) received the
lowest ratings. In an earlier study (Suppasetseree
& Dennis, 2010) in Thai tertiary education it was
revealed that teachers tended to use Moodle first
and foremost for administrative purposes such
as the provision of learning materials and an
overview of grades. Yet, they also used the quiz,
journal and assignment functions in their courses.
Moreover, the glossary was regarded as especially
important for creating a vocabulary collection that
all students could benefit from. In a 2016 study of
200 Spanish freshmen native speaker students
learning English in a course supported by Moodle it
was found that all of these students, who were part
of the e-generation, already had some experience
with e-learning platforms before the experiment
and 64% were using some forms of English activities
on the web to improve their language skills. Also,
75% reported that they preferred computer-based
tasks to the exclusive use of traditional classroom
exercises. After administration of the treatment,
70% of participants rated Moodle as helpful for
their language learning. Moreover, all four skills
saw an overall improvement after supporting
students with Moodle. However, it must be pointed
out that this perceived improvement was based
on participants’ self-assessment and that the
institutional assessment in the form of end-of-term
tests was yet outstanding at the time the research
was published. The exact nature of the Moodle
tasks used in the study also remains unknown
(Gonzalez-Vera, 2016) but the general approval
of e-learning and technology use by participants
is certainly an indication that LMSs can contribute
positively to language learning. Moodle was also
used successfully by Seesink (2007) who used the
LMS to support the study of collocation with focus
on writing. Results showed that students’ writing
included more collocations after the course. Yet,
when asked to evaluate the blended-learning
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format of the course, students stated that they
preferred the face-to-face classes and would rather
use Moodle for review purposes. In 2015 Savuran and
Elibol examined the effectiveness of using Moodle
as a supplementary source to support vocabulary
learning. The study included Bl-level students aged
18-24 from the preparatory classes at the School
of Foreign Languages at Ankara University. The
experimental group received tuition supported my
Moodle activities while the control group did not
work with online resources. Data on vocabulary
knowledge was collected by administering a
multiple choice test consisting of 105 questions
based on vocabulary items from several units of
the course book in use. Data analysis yielded that
students who were taught with additional Moodle
input reached a mean score of 58.7667 and, thus,
performed significantly better on the vocabulary
test than those who did not receive such input with
a mean score of 45.7923.

As can be seen Moodle has been shown to
offer significant advantages concerning English
language teaching. Among those is the fact that it
allows for student-centered learning which means
that students can practice anytime and anywhere
once the learning materials and resources have
been made available. For teachers, Moodle also
facilitates administration and, in the present
research, greatly facilitated the practice of lexical
chunks compared to what could have been done in
the face-to-face classroom sessions. Additionally,
teachers can maintain an overview of the activities
students have completed as well as the scores
achieved (Suppasetseree & Dennis, 2010). Naturally,
using Moodle for language teaching entails some
possible disadvantages as well. Among those that
have been identified are the issues of technical
competence or lack of confidence and knowledge
regarding working with technology on the part of
the teacher as well as the student (Saptopramono
et al, 2018). Rapanta et al,, (2020) warn about the
dangers of a ‘tool-based’ approach and highlight
that it does not provide the educator with any
indication about how, when and why certain tools
should be used. Thus, through the lack of a common,
widely understood pedagogical framework for
online teaching and learning, it remains generally
unclear what additional pedagogical dimensions
need to be considered in an online situation
(Picciano, 2017). Research has been carried out that
concludes that there is indeed greater use of LMS
platforms but that there is no generalized evidence
of a change in pedagogical practice (Brown, 2008;

Available Online on
f

Browne et al., 2006; Kinchin, 2012), where teachers
tend to use it more to transmit knowledge than to
develop, invent and create knowledge (Farifia et
al., 20]3). In addition research shows that many
teachers only use a minimum of LMS’s possibilities
(Browne et al, 2010; Rienties, 2012). Hence, this
paper examines one option of how to achieve the
pedagogical goal of teaching lexical chunks using
Moodle as a knowledge transfer and development
tool to support students’ long-term language
learning process. However, it is clear that using
Moodle and its activities efficiently and competently
takes considerable training and competence on the
part of the teacher to strengthen pedagogical and
technological knowledge (Mishra & Koehler, 2008)
and also requires some explanation to the students
(Rymanova et al, 2015; Suppasetseree & Dennis,
2010) as the quality of the materials provided as well
as the mentoring of students is a crucial success
factor in online-assisted language learning (Pareja-
Lora et al., 2016). However, students involved in the
present research were already used to working
with Moodle to a certain extent and, hence did not
require extensive introductions or explanations in
order to use the platform in the English class.

Methodology

Data was gathered in the summer semester
of 2021 from three Business English courses of the
same teacher working with three different groups of
students (n=39) at a University of Applied Sciences
in Austria. All students were taught exclusively
online and were given an introduction to the nature
and usefulness of lexical chunks for their own
language learning at the outset of the semester.
Subsequently, Moodle was used extensively to
support the detection and practice of lexical
chunks from numerous topic areas in a variety of
ways. Moodle activity types used by the teacher
were recorded. Moreover, written and oral feedback
regarding students’ opinion of the suitability and
usability of the Moodle tasks used to teach lexical
chunks was obtained through questionnaires and
interviews from a number of students.
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Results and discussion

Research Question 1: Can the Use of
Moodle Activities Support the Teaching of
Lexical Chunks?

Results (figure 1) show that, overall, 78.57%
of respondents regarded the Moodle tasks used
to convey knowledge about and practice lexical
chunks as (very) useful. This aligns with Urboniené
and Koveriené’s (2013) finding that their participants
rated Moodle profitable for language learning in
general. 14.29% regarded the tasks’ usefulness as
neutral and 7.14% said the Moodle activities were
not useful.

Figure 1.
General usefulness of Moodle activities in %
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When analyzing the written statements
regarding the ways in which the Moodle activities
were useful or not in general, several categories
emerged (figure 2). The most salient observation
was that most respondents found that the Moodle
activities employed were very helpful in practicing
lexical chunks after having been introduced to the
concept at the beginning of the semester. Several
students stated that the Moodle exercises were
generally supportive of language learning and also
said that the game-like nature of the tasks was
appealing. They also reported that these activities
helped them extend the size and scope of their
vocabulary - something that is crucial to improving
language competence. Becoming more aware of
lexical chunks through the Moodle tasks and the
option to repeat tasks and practice outside class
at their own speed were also rated as advantages.
It was also pointed out that such explicit focus on
lexical chunks and repeated practice of detecting
them might actually diminish the actual value or
the exercises. However, it is presumed that the one
student who made this statement was referring to

Available Online’on

the fact that, due to their very high level of English
proficiency, many lexical chunks were already
known and it was easy for them to pick up new
language anyway.

Figure 2:

Areas of perceived usefulness of Moodle activities
(absolute numbers/participants)
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Research Question 2: Which Activity Types
are Most Suitable for Teaching Lexical
Chunks?

Over the course of the semester Moodle
activities were used to teach lexical chunks
primarily inside but also outside synchronous online
English sessions. The activity type that proved most
useful during lessons from the teacher’s point of
view was the quiz. This is due to the vast array of
different subtasks this activity offers — some of
which lend themselves perfectly to teaching and
practicing lexical chunks. Similarly, the teacher
used SCORM packages to integrate exercises
designed in a different online application into the
Moodle course. These exercises could be equated
with the quiz function as they mostly feature the
same subtasks used in the quiz. Therefore, quiz
and SCORM packages have been subsumed
under one category in figure 3, making up 50% of
all lexical chunk-related Moodle activities used
in and outside class. As will be seen in the next
section presenting the detailed analysis of the
task types used, students were very appreciative
of these tasks. This coincides with Suppasetseree
and Dennis (2010) who measured that 97% of their
participants found it helpful for language learning to
complete Moodle quizzes as well as with Gonzalez-
Vera (2016) who reported that 90% of participants
liked the self-assessment quizzes offered through
Moodle. The teacher also made frequent use of
the document upload function to provide students
with information on lexical chunks or a summary of
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chunks collected together in the session. Similar in
nature is the option to share a link via Moodle and
this was employed to give students direct and easy
access to online collocations dictionaries. This was
perceived as very helpful because students were
given an additional resource to detect new word
combinations themselves. Again Suppasetseree
and Dennis, (2010) found that 93% of their students
perceivedthe provisionanddownload ofinformation
via Moodle as useful. Outside the sessions students
were occasionally asked to complete several quiz
tasks related to lexical chunks. Their main task was,
however, to keep a lexical chunk journal through
the journal activity available in Moodle. This was a
compulsory component of the course and was well
received by most students. The majority generated
extensive lists of high-quality lexical chunks taken
from the sessions or from other sources of input.
One student specifically stated that they found
this lexical chunk journal very important for the
retention and constant practice of detecting lexical
chunks because only if there is a certain extent of
pressure to engage with this new view on language,
can it be internalized successfully. Moreover, that
same student very much appreciated the feedback
the teacher gave on the lexical chunk journals at
the end of each month. This allowed for everyone
to know whether they were selecting good lexical
chunks and where there was room forimprovement.
Another activity type used to give students practice
outside class time was the assignment. This was
used to provide instructions for writing short
texts based on either students’ own opinion or an
audio file. In order to engage with lexical chunks,
instructions either included certain node words that
needed to be used in a correct lexical chunk in the
text to be written or students had to highlight the
lexical chunks they used in their texts on a specific
topic. Such highlighting was also perceived as
useful by students as it increased their awareness
of new lexical chunks as well as of chunks they
already knew.

Figure 3:
All activity types used in % (inside and outside class)
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As the quiz and SCORM activity together
amount to 50% of the tasks used (figure 4), a closer
look was taken at which subtasks seem to be
most useful from the teacher’s point of view and
what students’ opinions were. It must be pointed
out, however, that the majority of the task types
mentioned here was used in the quiz activity. It
was found that 50% of all tasks types were cloze
exercises. These are generally comparable with
traditional gap-fill exercises but, because of the
interactive nature of Moodle, can be combined with
video and audio material as well. This was done
in class several times, along with cloze exercises
that focused on the skill of reading and students
expressed satisfaction with the interactive use of
media. The aim of all tasks was to build students
ability to recognize lexical chunks and isolate
them correctly. Similarly useful was the task type
of matching, accounting for 33.33 % of all subtasks
used. This is a more game-like engagement with
lexical chunks and, as mentioned before, students
enjoyedthe part-gamification of language because
it increased their enthusiasm and supported their
learning, making working with lexical chunks easier
as time passed. The subtask type titled ‘description’
(6.67%) was used only to provide instructions for
more self-directed engagement with lexical chunks
such as giving node words and then students
had to consult a collocation dictionary (alone or
in small groups) to find useful and appropriate
lexical chunks. Further subtasks used were drag
and drop into image (3.33%), which is comparable
to matching in many aspects, and ordering (6.67%),
which was combined with videos and students were
asked to focus on specific lexical chunks and to put
them into the order that they occurred in the video.

Figure 4:
Activity subtypes used in %
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Conclusion

The study presented found that Moodle
activities are perceived as useful for the teaching
and learning of lexical chunks by the teacher as
well as by students. Learners reported that they
profited most from the Moodle activities in four
main areas - practicing lexical chunks, general
feeling of support for language learning, increased
motivation and engagement through gamification
and the opportunity to increase their vocabulary
size and scope. Additionally, some of the most
suitable activity types were examined and the most
frequently used quiz and SCORM activities were
also rated as helpful by students. Within the quiz
activity, the teacher found the cloze and matching
subtasks most useful. Outside the classroom the
journal activity proved of great value to maintain
students’ engagement with lexical chunks.

With reference to the perceived usefulness
of glossaries by teachers in the study by
Suppasetseree and Dennis (2010) it would surely
be worth trying to integrate this activity in the next
version of a Lexical Approach-based teaching
program. Moreover, being able to track students’
task completion and scores in Moodle could offer
some interesting indications as to whether such a
Lexical Approach-based teaching program shows
the desired improvement in students who complete
all activities with solid results. Savuran and Elibol
(2015) found, in their study on the usefulness of
supporting vocabulary learning through Moodle,
that those students who scored highest on the
vocabulary test were also those who logged into
Moodle most frequently, while those who did not
make regular use of the Moodle activities scored
lowest on the vocabulary test. Moreover, continued
use of Moodle activities in the language teaching
classroom in general and especially to teach lexical
chunks will improve teachers’ ability to choose and
use suitable resources and activities to achieve
optimum outcome.
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and Isabella Tinkel declare that they have no
conflict of interest.
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