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ABSTRACT

 Bosnia and Herzegovina (B&H) has a fragmented education system which is 
resistant to progressive changes. Therefore, implementing a program such as 
the Philosophy for Children (P4C) may make a significant impact on the lives of 
students and their teachers. In this paper, we discuss some potential benefits 
of the program and anecdotal evidence of its efficacy in two B&H schools. 
The TPO Foundation, an NGO from Sarajevo -Transcultural Psychosocial 
Educational Foundation (TPO Fondacija, Equal opportunities and freedom of 
choice without discrimination on any ground), which has organized the first 
training in P4C for teachers from several cantons in B&H, is working on creating 
a framework for initiating the implementation of philosophy for children in 
cantonal education systems in the Federation of Bosnia and Herzegovina. 
This paper includes two cases of the implementation of P4C in two schools, 
through school courses, namely Religious Studies and English Language. The 
results of the study showed the program is very interesting to students and 
has a potential to improve school effectiveness in multiple ways. The findings 
of this study may help instructors to plan and organize their classes to acquire 
educational objectives in good and productive classroom atmosphere. 
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1. Introduction

Philosophy for Children is part of a curriculum 
for 6- to 16-year-olds, even though it can be used 
with older students in secondary school, as it was 
intended by its developer Professor Matthew Lip-
man and his associates at the IAPC (Institute for the 
Advancement of Philosophy for Children) at Mont-
clair State University, New Jersey. Lipman was born 
in Vineland, New Jersey, on 24 August 1923, into a 
Russian Jewish emigre community. Lipman first 
came to philosophy during the Second World War 
when he happened to be given a couple of books 
on the philosophy of John Dewey by an academ-
ic at Stanford University, where he studied for two 
terms as part of his induction into the army (Cam, 
2013).

Lipman’s project, conceived at Columbia 
University in the late 1960s in the wake of student 
unrest, was to encourage young people to be more 
reasonable: ready to reason and be reasoned with 
(SAPERE Handbook to accompany the Level 1 P4C 
Foundation Course, 2016). Students with serious 
behavioral issues are a challenge for their teach-
ers (Mašić, Polz & Bećirović, 2020); however, the 
concept of P4C promises to be a great and suc-
cessful way of approaching these students in or-
der for them to be able to acquire useful skills and 
feel more valuable in society. The spirit of the com-
munity of inquiry, which was a new model of learn-
ing (Communities of Inquiry) fosters collaborative 
thinking, caring thinking, creative thinking and crit-
ical thinking (4Cs). The phrase “Community of In-
quiry” was actually coined by the American philos-
opher Charles Peirce to describe the community of 
scientists to which he belonged. Lipman gave the 
phrase a new meaning and life by pointing it in the 
direction of philosophical enquiry. He was also in-
fluenced by the idea of John Dewey.

Lipman emphasized the importance of ques-
tioning or inquiry in the development of reasoning. 
His idea is that “we learn to think much as we learn to 
speak” (SAPERE Handbook to accompany the Level 
1 P4C Foundation Course, 2016, pp. 8), which means 
that we “borrow” language, i.e., ideas from others, 
without being aware of any underlying assump-
tions. During inquiry sessions, when a teacher asks 
students to explain their answers and to give the 
best reasons for them, it is not easy for some stu-
dents to do that at the beginning. Through sessions 
of P4C they will listen to other participants, think 
more about their reasons, and sometimes they will 
be open to other students’ ideas and develop their  
 

own thinking, while some of them will change their 
initial opinion through the P4C concept.

Communities of Inquiry, in which teachers 
and children collaborate with each other to reach 
a better understanding (Bećirović, Brdarević-Čel-
jo & Zavrl, 2019), not only of the material world, but 
also of the personal and ethical world around them, 
is a useful method in workshops with students to 
discuss everything they really want to discuss and 
not uncritically follow the curriculum. Additionally, 
this collaboration gives an opportunity to students 
to be more open-minded, because their teacher 
is not the most important person in the room; in-
stead, everyone is a valid contributor. Lipman ac-
cepted and further developed John Dewey’s idea of 
a community which “can best serve the citizens of 
an ever-changing world”. This idea of a community 
of inquiry and a world which changes for the better 
should be more developed not only through P4C in 
classrooms but also through everyday life. 

2. P4C Principles: A tool for teaching and 
learning dialogical critical thinking in a 
democracy

In an inquiry, it is very important to focus on 
improving questioning in order to develop reason-
ing and reflection, and these bring into play, among 
other things, emotions and thoughtful expressions 
of emotions (Rizvić & Bećirović, 2017). It encourag-
es open-mindedness and creates conditions for 
change, both for individuals and for communities. 

Inquiry and reflections or dialogue may be 
exercised in almost any learning context (Delić & 
Bećirović, 2016), however P4C has a specific frame-
work of action. Alternative names, especially when 
educators work with primary school children, in-
clude “thinking circles” or “discussion lessons”. It is 
strongly recommended that thse sessions of inqui-
ry follow certain principles and procedures. Some 
principles of P4C are:

-	 Respect for each person’s interests and 
questions;

-	 Acknowledging that each person’s experi-
ence is unique;

-	 No person is the all-knowing;
-	 Appreciation for different ways of interpret-

ing and thinking.
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There are also certain ground rules, such as: 
Do not put each other down; Give each speaker 
time to finish; Listen carefully to each other; Give 
good reasons for your ideas and opinions; Care-
fully develop hypotheses, or possible solutions, to 
our questions; Look for assumptions that may be 
hidden in our questions or dialogue contributions. 
Principles of P4C may be presented as dispositions 
of virtues to be cultivated, such as: sincerity, open-
ness, curiosity, tolerance, empathy. It is very import-
ant to add principles of truth and caring for others 
through thinking and acting. 

The ten steps of any inquiry are: prepara-
tion, presentation of stimulus, thinking time, ques-
tion-making, questions-airing, question-choosing, 
first words, middle words, last thoughts and review-
ing (and planning). These sequences should be 
interpreted to participants through “SAPERE Hand-
book to accompany the Level 1 P4C Foundation 
Course” (2016, pp. 19-24) and “SAPERE Handbook to 
accompany the Level 2A Course (2018, pp. 22-25). If 
students understand the basis of P4C, sessions will 
be more successful.

The development of thought in P4C from crit-
ical dialogue to dialogical critical thinking revealed 
four thinking models:

1)	 Logical Thinking
2)	 Creative Thinking
3)	 Responsible Thinking
4)	 Meta-Cognitive Thinking (Daniel, 2007).

Firstly, teachers-facilitators should be well-
trained in different models of thinking (Bećirović, 
Hodžić & Čeljo, 2019), including these four: logical, 
creative, responsible and meta-cognitive thinking 
as a productive way of facilitating successful ses-
sions of P4C with their students. Professor Lipman, 
as a founder of Philosophy for Children, is the author 
of the book Thinking in Education (2003), which has 
a paramount importance in helping develop think-
ing and inquiry in P4C sessions.

Principles of P4C and the learning process of 
dialogical critical thinking are possible if facilita-
tors follow the rules of democracy. Echeverria and 
Hannam (2016) wrote the chapter “The community 
of philosophical inquiry (P4C): a pedagogical pro-
posal for advancing democracy.” The aim of that 
chapter is to make a contribution to the educa-
tional debate about the democratic nature of the 
Community of Philosophical Inquiry (CPI) (Echever-
ria et al., 2016).

The core of qualitative P4C is a good inquiry. 
Hannam, as an experienced SAPERE trainer (Blooms-
bury.com, 2010) and professor who has been devel-
oping the ideas of P4C in Bosnia and Herzegovina 
with the TPO Foundation, has discussed inquiry in 
Religious Education. Hannam (2012) has identified 
two key reasons for advancing inquiry in Religious 
Education (RE). The first, drawing from John Dew-
ey, is that inquiry itself is at the heart of good edu-
cational practice. The second reason relates to the 
fact that humankind is living in increasingly uncer-
tain times and acknowledging that this has a great 
impact on the lives of young people who need to 
live meaningful lives. We can conclude that both 
reasons are significant for any proper inquiry and 
education.

Conclusively, P4C allows for a very useful way 
of thinking, understanding, finding reasons, dis-
cussing different topics, and it should be included in 
the educational system of Bosnia and Herzegovina.

3. P4C in the B&H educational context

Philosophy for Children (P4C) is therefore 
quite an unconventional approach to teaching. 
From the outset, the education system in Bosnia and 
Herzegovina has been about rote learning (Magill, 
2010), or at least accepting that the material taught 
by teachers is unquestionable and that it should be 
accepted as such, memorized for tests and exams 
and then most likely forgotten in favor of something 
much more interesting or relevant to one’s dai-
ly existence. As a teacher trainee, one is expected 
to critically evaluate one’s own educational expe-
rience before it is implemented as an internalized 
teaching approach. What one can quickly realize 
is that critical and empathetic teaching has been 
noticeably scarce (OSCE, 2012); a systematic top-
down approach inhibits teachers’ collective will-
ingness to engage in progressive, self-critical and 
reflexive teaching.

The systems Bosnian and Herzegovinian chil-
dren face are not just defective and complicated 
political systems but also largely patriarchal fam-
ilies, especially in rural areas (Bećirović, 2012; Mei-
er, 2019), and business environments which are 
pathologically conductive to corruption (European 
Commission, 2019) and sexism (Gačanica, 2019). If 
young people are not given tools with which they 
can dismantle illusions of inevitability of things, they 
will be prisoners of the systems which make their 
lives unnecessarily difficult and stressful. P4C is one 
of those tools because it is not a set of rules that one 
memorizes only to disregard them when circum-
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stances change. Being able to see different angles 
of the same issue and accept opposing views is a 
skill worth working on in this unpredictable day and 
age.

As P4C sessions with students’ progress, 
the motivation of the teacher increases, fueled by 
positive responses of young children and teenag-
ers to discuss questions on which they themselves 
agreed. P4C is a kind of Socrates’ method of ques-
tioning with empathetic guidance: it is implicit phi-
losophy that does not require knowing concrete 
philosophers’ biographies, theories and conclu-
sions. This approach allows children to explore the 
world on their own terms without the fear of being 
ridiculed for their lack of experience. It gives children 
agency in education by allowing them to question 
the truth in a textbook or those of their teacher. In 
P4C, truth is a very contentious subject because in 
principle one does not assume that an inquiry will 
end in a final and uncontended conclusion we may 
call “the truth”.

For that reason, that basic feature of inqui-
ry might be considered a stumbling block for those 
teachers who hold certain things to be unquestion-
ably true, such as the belief in God or the author-
ity of one’s personal life lessons. Whatever one’s 
beliefs or opinions may be, inquiry presupposes 
that we suspend our firm belief in them as we en-
ter the classroom with an open mind. By doing so, 
one allows for other participants’ perspectives to 
be seen and heard; the invisible sound wall that is 
created by deeming something to be unquestion-
able is then torn down, allowing room for dialogue. 
In postwar Bosnia and Herzegovina, after a conflict 
in which claims of religious superiority were abun-
dantly used as an excuse to create so-called “pu-
rified territories”, devoid of other religious and na-
tional groups, even the seemingly simple phrase 
of believing in God becomes extremely potent in 
underlying assumptions. For this society to find its 
path towards healing, it is of greatest importance to 
unpack such assumptions and see where they lead 
to and how they are often being abused. 

The increasingly complex globalized world 
(Dubravac, Brdarević-Čeljo, & Bećirović, 2018) de-
mands that its citizens be able to question things 
in order to respond adequately to the never-be-
fore-faced challenges. With the threat of climate 
change, active engagement and cooperation 
stand out as key ingredients for the construction of 
a more optimistic view of its future. P4C is an oppor-
tunity for every child, adolescent and young adult 
to realize their potential power in contributing to 
a more compassionate society by training them-

selves to see the other person’s side as a default, 
especially at the time of crisis, which we also wit-
ness now. Lately, it appears that western countries 
have halted their immense progress in creating and 
maintaining an open society which made them into 
arguably the most desirable political aspiration for 
everybody else on the planet. Divisions, terrible mis-
communication and outright tribalism is far from 
the 21st-century world people had envisioned in the 
new millennia.

Great literature and philosophy teach us that 
one must soldier on towards one’s perceived light 
even in the grimmest of circumstances because 
the other options would be motivationally devas-
tating. As a teacher in B&H, it is not difficult to see 
what intricate networks of cynicism beset the youth 
in this country. Therefore, it is necessary to work on 
warding off the defeatist conformism of this society, 
and in that respect P4C can certainly become one 
of the more useful tools. 

The plan of the TPO Foundation in Sarajevo is 
to train a group of teachers through P4C training, 
who will teach other educators in B&H, and to intro-
duce the ideas of this philosophy into the curricu-
lums of different cantons in FB&H. If it succeeds, it is 
useful to follow the examples of the Republic of Slo-
venia and other countries, and introduce P4C as an 
optional subject in several grades of primary and 
later secondary school.

The first five-day SAPERE (Society for the Ad-
vancement of Philosophical Inquiry and Reflection 
in Education) TOT (training of trainers) with the P4C 
method was held in August in 2018 in Sarajevo. The 
trainer was Dr. Patricia Hannam, who works as an 
Education Advisor in the UK and is a longtime train-
er at the SAPERE Institute. The participants were 
teachers from the following schools in Sarajevo 
and Zenica Canton: the Second Gymnasium in Sa-
rajevo, the Third Gymnasium in Sarajevo, the First 
Bosniak Gymnasium in Sarajevo, the Franciscan 
Classical Gymnasium in Visoko, Vareš Majdan Ele-
mentary and Stranjani Elementary in Zenica. There 
were also representatives from the Faculty of Phi-
losophy in Zenica and a representative of the Jew-
ish Community of Sarajevo and members of the 
TPO Foundation. After the initial one, another three 
TOT sessions (each four-day long) were held with 
the same group of trainers who are now certified 
for each level of training with the SAPERE London In-
stitute certification. All trainers conducted at least 
ten philosophical inquiries with children and stu-
dents from 2018 to 2020 and simulations within the  
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TOT group, they wrote essays and reflections on key 
texts and took the final exam (TPO Fondacija, What 
is SAPERE B&H).

3.1 Initial P4C implementation in Case 1

By working as a teacher of religious studies, 
confessional and non-confessional subjects, it is 
easy to include P4C lessons in teaching because 
almost all lessons, especially for students in higher 
grades, offer opportunities for practicing the 4Cs.

There are often many lessons in textbooks 
with interesting information about different or simi-
lar rules in e.g., monotheistic religions, lessons about 
morality, caring for others, places of worship, sa-
cred writings, festivals, pilgrimages, denominations 
in religions, family etc. – all of which offer plenty of 
opportunity for discussion in inquiry sessions.

Our goal for P4C in the near future, includ-
ing class contexts and some challenges, is to work 
more extensively on implementing the active lis-
tening practice in our class, so that our students 
can translate it into their everyday lives, and to find 
ways to make collaborative and caring thinking a 
more prominent part of inquiries, especially cre-
ative thinking.

We find that many sessions that we had with 
our students were successful. We have realized that 
some students were more interested in inquiry ses-
sions than others. Active listening and supporting 
one’s opinion with valid arguments are two very im-
portant parts of inquiry which are underdeveloped 
in Bosnian and Herzegovinian education systems. 
We hope that ministries of education in B&H (at 
least in Sarajevo Canton) will recognize the para-
mount importance of P4C.

In our teaching and facilitating, every next 
session has produced better discussion and a 
complete adherence to the rules of P4C. We plan 
to further explain the concepts of P4C to our stu-
dents with a presentation, a video-clip, a poster, 
cards, handbooks, with the idea in mind that we will 
practice being aware of these concepts and imple-
menting them at each session. Personal opinions 
and their expressions are very important to our stu-
dents.

3.1.1 Philosophical dialogue - class inquiry 
session on the topic of marriage

The class is made up of third-grade students 
(age 17). They have previously had two philosoph-
ical inquiry sessions (in the second semester) and 
are acquainted with the basic practical principles 
and rules of inquiry. They have also had two philo-
sophical inquiry sessions in the first semester.

As a warm-up activity we told students to 
play one short game – exchange seats with one 
another. After the game, they explained in three 
words the term “marriage”. At the end of the ses-
sion, we had reminded them of some of the words 
from the beginning: love, communication, patience, 
compromise, trust, community, relationship, un-
derstanding, feeling, respect, common aspirations. 
After explaining the term “marriage”, they seemed 
ready to try and write down some questions. The 
students came up with the following questions:

1.	 Is trust more important than love?
2.	 What are the consequences of the lack of 

trust in marriage?
3.	 Are marriages more successful when they 

are built on trust?
4.	 How to keep the trust?

Each student was allowed one vote by put-
ting a tick on a question. We suggested that they 
could vote for their question, but that we would have 
preferred them not to. The question with the high-
est number of votes was: “Is trust more important 
than love?” All questions contained the term “trust”.

Facilitator: You chose this question: Is trust 
more important than love? In all questions we 
have a term ‘trust’. Could you tell us some-
thing about this question? Could you explain 
why you chose this question?

B. M.: We brought up this question by re-
phrasing the first one.

N. M.: Because love and trust equally matter.

Facilitator: When you hear what somebody 
said, you can take these cards such as: I 
agree, I disagree, I think... because, I partially 
agree...because. N. M. said that love and trust 
equally mattered. What do the others say? 
(Repeating the rules of inquiry)

Dž. Dž.: Yes, they do equally matter.

Facilitator: Why do you think that? 
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H. M.: Because love and trust should coexist in 
a relationship.

Facilitator: Anyone else who agrees with H. 
M.? Here you go, A. N.!

A. N.: Me, because they are equally import-
ant. If one loves somebody but there is no 
trust, that relationship has no future.

L. B.: I agree. Love without trust is like a house 
without a roof. You have it, but it’s not com-
plete.

Facilitator: Well done. T. Š. agrees, too. Why?

T. Š.: Because one [love] cannot exist without 
the other [trust]. Both have to exist.

L. G.: I would say that trust is the foundation 
of where love originates, and that is mutual 
trust.

Facilitator: Now, I gave you some papers that 
may help you. Raise your hands and join the 
discussion. Yes, H. M.?

H. M.: Trust is more related to our mind, and 
love is more related to emotions, and these 
two have to be balanced.

Facilitator: Well said. Please, go on, B. M.

B. M.: There’s one song that says that the line 
between love and hatred is very thin. I think 
love is easily destroyed if trust is broken.

Facilitator: Very smart of you to relate this 
topic to a song. There’s one ayah in which Al-
lah says that He placed affection and mercy 
between spouses. Yes, Dž. Dž.?

Dž. Dž.: A relationship is built on trust, not 
love. A relationship is firmer and love is built 
throughout the time.

Facilitator: What are the consequences of 
love being more important than love? Do you 
think that marriage can be built on trust, not 
love?

Dž. Dž.: Yes, because we can love someone, 
and not trust them.

L. B.: Well, at the beginning of every marriage 
and relationship there’s love. After many 
years, trust has more value than love. It’s not 
more important than the other, but in one 
moment it overtakes love.

L. G.: Love is irrational and it leads us in our re-
lationships with the one we love. Love makes 
us curious, and it can sometimes take people 
in the wrong direction. In such cases, it is im-
portant to think of both objective and subjec-
tive aspects of the relationship, because love 
and trust themselves mean security.

H. M.: They [love and trust] are sometimes 
separate. But then, they are not equally im-
portant. Love can sometimes overtake trust 
and vice-versa.

Facilitator: Who agrees with H. M.? Here you 
go, N. M.!

N. M.: Well, I can trust someone who’s my 
friend, but that doesn’t mean that I am going 
to be in a relationship with them.

B. Č.: People usually get into relationships 
and marriage because of love, not trust.

Facilitator: Very smart thoughts! Let’s have 
an applause for you!

B. Č.: Primarily [they get into relationships] 
because of love, and then love becomes less 
important, but trust grows as the two are to-
gether for a longer time. I think trust and re-
spect are necessary for a relationship to exist 
for a longer time.

Facilitator: How to save that love?

A. N.: Sooner or later, the person who doesn’t 
feel the love will be looking for it.

H. M.: I think trust is somehow limited, con-
trary to love which is endless. If trust is broken 
at the beginning of a relationship it takes a lot 
to be taken back, but love is infinite.

L. B.: Love is what makes us go into a relation-
ship; of course, it should be maintained and 
strengthened.

Facilitator: So, it seems that love is infinite. 
Could you explain? There’s no right or wrong 
answer.

H. M.: That’s my opinion – love is loving some-
body’s traits of character. But when it comes 
to trust, either there is trust or there isn’t.

L. B.: I want a reply to her [A. N.’s] statement 
that people will be looking for love, but when 
we are in our 20s or 30s, we will have the care, 
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but nobody is going to look for love in some-
body else in their 60s.

T. Š.: Why do people cheat on their spouses 
in their 60s? Apparently, that person is feel-
ing the lack of something in the relationship 
with their spouse and they’re looking for it in 
somebody else.

A.N.: Yes, but these problems begin earlier, 
not in the 60s. It becomes a bit deeper – the 
lack of love might have been a struggle for 
these people for a much longer time.

Facilitator: That can last for a long time.

T. Š.: I wanted to add something on what H. 
M. said about love being infinite. That implies 
that when we love someone, we will show our 
love for that person every day differently. We 
can surely have a lot of reasons to love them.

Facilitator: So, creativity matters as well. Next 
is I. D.

I.D.: At the beginning, Dž. Dž. said that trust is 
necessary for a good marriage and that love 
can be built later. I disagree because I think 
that love is necessary to form a marriage and 
that trust is built later. Love cannot be built, 
because it becomes more of a habit than 
love. With time, we’ll see that our loved one 
is trustworthy and ready for communication. 
That is how trust is built and that’s why I think 
love is more important for marriage.

L. G.: The first moment when we meet some-
one might be a result of love and our heart 
might lead us to that we like someone, and 
to wish we spent some time with them, but 
everything that comes after is the result of 
honesty and trust between two people. Love 
is the trigger; trust is what leads us later. In 
the end, we love someone because we trust 
them. And if it’s the case that we trust some-
body because we love them, I think that re-
lationship at that point is on the wrong path.

A.N.: I agree with I. D. and I think that emotions 
are something that we can’t build and what 
we cannot influence. After a long time, we still 
like the person and their character, and trust 
is only gained.

B. M.: I just wanted to say that after 60 years, 
it [love] depends on the person’s mindset. 
We cannot expect from one person to always 
behave the same way with us, for example, at 

the beginning of a honeymoon and 60 years 
later. It is obvious that there will be oscilla-
tions in the relationship.

Facilitator: Why is it obvious that there will be 
oscillations? Love might not be expressed the 
same way, but still, the community should be 
built. People sometimes don’t need a lot. A 
flower or a sweet gesture means a lot. Could 
you give an example?

L. B.: Love can be strengthened and built, and 
I think, just like A. N., that love is very abstract. I 
believe that it cannot be created or strength-
ened by everyday gestures. For example, if a 
husband gifts his wife more than often, she 
can get bored and we see where materialism 
comes from.

A.N.: The feeling of being with somebody 
matters.

L. G.: Yes, love changes throughout the time, 
it is impossible to expect that somebody 
loves us the same way like they used to be-
cause people change every day. Because 
we change, because we evolve, that’s why 
love evolves into another type of love. After 
decades of marriage, it is not the feeling of 
being in love that makes the relationship. Af-
ter that long time, many aspects make that 
relationship, from life philosophy to the most 
important community – family.

I.D.: I agree with L. G. because I think that a 
person loves someone even if they don’t de-
serve it.

Facilitator: Why do they then love them?

I.D.: Because emotions cannot be controlled, 
for example, a woman may love her husband 
even if he isn’t a good husband, but it is a 
question if she will stay and if that marriage 
will be healthy and stable.

Facilitator: Thank you. You mentioned emo-
tions that cannot be controlled. Can you ex-
plain that?

L. B.: We cannot have an impact on whether 
we’ll like somebody or not. We cannot have 
an impact on whether we’ll love somebody or 
not. Maybe we don’t like people like them at 
all, but our emotions and feelings are stron-
ger than us and they win.
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L. B.: I think we cannot control what we feel 
but we can control how we express our emo-
tions.

A. N.: I agree with them and I think that people 
in general realise that they are not for each 
other and that they are missing something, 
after that first spark that can be deceiving.

Facilitator: Raise your hand who thinks that 
we are close to our answer. Take a better look 
at this paper and let’s proceed to discussion 
if trust is more important or is there some-
thing else more important?

L. B.: Mutual respect.

Facilitator: Are there any other opinions?

I. D.: Whatever we say, it may not be for some 
people. Every person takes a different stance 
on marriage and friendship and it varies.

Facilitator: How good is that [what I. D. said] 
for the marriage?

A.N.: Yes, we are not all the same people and 
we differ. Marriage cannot be made with a 
pattern.

N. M.: We cannot determine if it’s good or 
bad, it doesn’t mean that somebody is going 
to feel good in their marriage because peo-
ple sometimes don’t agree on some aspects 
of their lives.

Facilitator: Many people start building their 
marriage by observing other marriages. That 
is often unrealistic and people are unhappy 
with everything they want to have, such as 
travelling or something else, but their spous-
es cannot afford that.

Dž. Dž.: I think A. N. or I. D. said what I wanted 
to say. We, as human beings, think differently. 
Marriage cannot be a pattern.

H. M.: To conclude, it depends on everything; 
at the beginning, both love and trust matter 
and they should be constant.

L. G.: I think in both cases it is important to 
know that trust and love are built in a rela-
tionship that brings safety and comfort, just 
like tranquility, peace or wellbeing… Love and 
trust sound equally beautiful and comfort-
able, just like the words I mentioned later.

Facilitator: H. M., is that continuity possible?

A.N.: I think it’s possible for love and trust to 
be continuous, and even if it’s not, spouses 
should complement each other.

L. B.: If two people find each other and love 
each other, everything will succeed to feel the 
same love, respect and trust after 60 years, 
just like at the beginning.

B. M.: It is important for spouses to be “at the 
same wavelength”, that is, to have different 
ways of expressing love and to understand 
each other.

Facilitator: In Islam, a term Kafa’ah is used to 
describe marital suitability and compatibility, 
that is, for spouses to be of similar status, al-
though they don’t have to be.

B. Č.: Love and trust should be proportional 
as much as possible, and if love fades, trust 
should weaken, too, and vice-versa.

I.D.: Is it possible for them to be continuous 
and proportional? I think not, because every 
marriage comes across obstacles, such as 
family issues, lack of trust and such. It is dif-
ficult to be constant when it comes to mar-
riage and emotions.

A.N.: There are couples who express their love 
only by words, but that can become tiring 
and fake and it becomes a habit. It becomes 
monotonous and it loses its purpose.

Facilitator: Can we now proceed to our final 
thoughts? We could discuss this, but we don’t 
have much time.

Dž. Dž.: I would like to ask only one more ques-
tion: What if trust disappears or if love fades? 
What would the consequences be like? Or 
would they be the same?

A.N.: I think it’s easier to renew love than trust.

H. B.: To conclude this question, both are im-
portant and marriage cannot exist without 
both of these. Both are important.

H. M.: I agree with A. N. I think trust is more 
important because it is easier to rebuild love.

Facilitator: Any other final thoughts?
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H. B.: Trust and love depend on the personali-
ties. Some people can control it, and for some 
people it won’t be a success.

Facilitator: I would like to remind you of some 
of the words you wrote: love, communication, 
patience, compromise, love, community, re-
lationship, understanding, feeling, respect, 
common aspirations, respect… Repeating 
words are love and respect. To those who 
wrote this: would you change something 
now? Would somebody like to share their 
opinion if it changed, or if it was strength-
ened? I heard a lot from you today. Thank you 
for sharing your opinions. I would like I. D. to 
arrange the cards. Choose a few cards. You 
may take them and this is our final exercise. 
We used the language of dialogue and we 
were discussing trust, marriage and love.

I.D.: On this card it says that we gave reasons 
and explained our ideas – I think we did so.

B. M.: We listened to each other.

I.D.: We stayed focused on the questions.

H. B: We gave an opportunity for everyone to 
speak.

H. M.: We used dialogue and had interactions 
with each other and the teacher.

L. B.: We talked about different ideas.

Dž. Dž.: For ideas, we gave examples and we 
explained them.

Facilitator: This is the end. Thank you and 
good luck!

The facilitator gave questions on which all 
students in the classroom may respond; there 
were a lot of big ideas in the questions, possibili-
ty of broad answers and creativity, too – which are 
important for P4C. The facilitator tried to give more 
material with new questions for deeper and more 
productive inquiry with the intention of getting clos-
er to an answer to the main question.

The lack of active listening is a big problem. 
As this group’s facilitator, we could have been more 
aware that there was a lack of active listening and 
should have prompted the students to offer exam-
ples for their opinions and to listen to others, in or-
der for them to be able to either agree or disagree. 
We were able to emphasize the core of the stu-

dents’ statement and repeat them for others, but 
there was a strong need for everyone in the class 
to offer their opinions immediately, which is some-
thing we need to learn to handle more effectively, 
even though we have used the following method, 
i.e., to write on the blackboard in which order are 
the students going to respond. Listening to others 
is something that is sometimes even a problem for 
facilitators, especially when they have four or more 
lessons with other students before the session. 
Some students do not want to share their opinions 
and they have had to explain that there is no wrong 
answer (for some questions) and after this expla-
nation they shared their own opinion more freely.

3.2 Initial P4C implementation in Case 2

Being an English teacher, it is possible for us 
to integrate P4C inquiries in our teaching because 
there are numerous lessons especially for high-
er grades which offer opportunities for practicing 
the 4Cs. There are often “culture corners” in the 
textbook with interesting information about world 
cultures and/or Anglophone cultures with topics 
such as lifestyle, customs, behaviors, and cultural 
openness. In the textbook “Challenges 4” (Harris 
et al., 2010), there are modules such as the media, 
environment, imagination, fashion and looks that 
have to be taught and they have enormous poten-
tial for inquiry. 

Similar to Case 1 situation, we find that our 
students and we need to additionally work on im-
plementing active listening practices and to find 
ways to make collaborative and caring think-
ing a more prominent part of inquiries. We plan 
on choosing two to three classes where we would 
hold inquiries on a regular basis (twice a month). 
With a continuous implementation of active listen-
ing and supporting one’s opinion with arguments, 
we believe that significant progress can be made. 
Furthermore, if inquiries become part of the annu-
al plan which is submitted at the start of the aca-
demic year, there is room for the teacher to operate 
without pressure or fear of failing to meet the stan-
dard goals for one’s subject.

Key concepts of P4C can be better present-
ed to primary school students through a PowerPoint 
presentation and a poster, which can also serve 
as a tool for later self-reflection. By implementing 
inquiries in a higher grade (14-15 years old) and a 
lower grade (9-10 years old), we can make com-
parative progress and take notes on which meth-
ods, warm-ups, topics, voting options etc. work bet-
ter for each age group. 
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3.2.1 Philosophical dialogue - class inquiry 
session on the topic of respect

The class is made of 4th- and 5th-grade stu-
dents (ages 9-11). They have previously had two 
philosophical inquiry sessions and are acquainted 
with the basic practical principles of inquiry. As a  
 
warm-up activity, we wrote down three unfinished 
sentences on the blackboard: 

1.	 Respect is...
2.	 I respect those who...
3.	 I don’t respect those who... 

Students were asked to give their ending to 
these sentences before they attempt to form ques-
tions on the topic. After a brief discussion of their 
particular choices for each of the sentences, they 
seemed ready to try and write down some ques-
tions. The students came up with the following 
questions:

1.	 Should older people respect younger peo-
ple? 

2.	 Should we respect those who threaten us?
3.	 If parents don’t take care of us, should we 

respect them?
4.	 How to earn respect?
5.	 Who deserves respect?
6.	 Should we respect those who don’t respect 

us?

Each student was allowed one vote. We were 
wrong not to prohibit students from voting for their 
own questions because there were students who 
found the voting to be a kind of a game where 
they could win if their question was chosen by oth-
ers. The question with the highest number of votes 
was: “Should we respect those who threaten us?”, 
closely followed by: “Should older people respect 
younger people?”

Facilitator:  You chose this question: “Should 
we respect those who threaten us?” Another 
question with a high number of votes was: 
“Should older people respect younger peo-
ple?” We can focus on either one of these.

A. B.: I think older people should respect us, 
just like we respect them, when we go to 
the shop for them, they should at least say 
“Thank you”.

A. D.: I agree with A. B.

Facilitator: You also think older people 
should respect you.  

E. A.: I want to say something about the 
first question (Should we respect those who 
threaten us?) I think we shouldn’t respect 
them: they are threatening us, why should 
we respect them?

Facilitator: But you might do what they tell 
you, even though you don’t respect them.

E. A.: Yes.

D. R.: I think we shouldn’t respect those who 
threaten us. Just because they could do 
whatever they like we should respect them?! 

Facilitator: Have you ever been in a situation 
like that? Were you ever bullied?

D. R.: Yes, by a girl M. She laughed at my sur-
name and bit me.

Facilitator: And that’s of course why you 
can’t respect her.

D. R: Of course not.

B. M.: I want to say something about the 
second question (Should older people re-
spect younger people?) Older people think 
just because they are older, they can tell 
us what to do. I have a sister and we work 
things out together; for example, I go to the 
shop one day and then she goes the next 
day.

Facilitator: So, she has earned your respect. 
If she were behaving differently towards you, 
you wouldn’t respect her. 

A.R.: I have an example! Just the other day, 
an older woman in my building threatened 
me because my ball ended up on her balco-
ny. I don’t respect her because she yelled at 
me and threatened me even though I asked 
nicely for my ball back. 

Facilitator: You are agreeing with B. M., “Just 
because you are older it doesn’t mean you-
deserve my respect”.

E. A.: I agree with D. R. How can you respect 
people who were bad to you, who did bad 
things to you? I have the same example as 
D. R. The girl M. behaves terribly towards me, 
but she hasn’t bit me yet. 
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Facilitator: Does that mean that you will 
fight with her more often because you don’t 
respect her?

E. A.: Yes, she has said many horrible things 
to me in these four years that we have been 
in class together.

E. T.: But how do we earn respect?

Facilitator: We talked about what respect 
means to you. Here on the blackboard, you 
said that respect is: when you help some-
one, when somebody takes care of us, when 
somebody respects your privacy... if you do 
these things, you could earn somebody’s 
respect.

This inquiry was predominantly based on 
sharing personal opinions, sometimes backed with 
explanations and examples. There is still much 
room for development of other types of thinking, 
starting with collaborative thinking. The facilitator 
should have taken control in this area and insist-
ed on repeating others’ opinions and offering more 
concise explanations of their opinions.  

As this group’s facilitator, we could have been 
more aware that there is a lack of active listening 
and should have prompted the students to listen to 
others to be able to either agree or disagree. We 
were able to emphasize the gist of the students’ 
statements and repeat them for others to bear in 
mind, but there was a strong need for everyone 
in the class to offer their opinions instantaneous-
ly, which is something we need to learn to handle 
more effectively.

4. Conclusion 

Philosophy for children (P4C) is an innova-
tive way to include children into the flows of life ir-
respective of their age by allowing them to express 
their opinions and have their opinions heard. In-
quiry facilitators have an important task of helping 
create an emotionally secure environment where 
children and adolescents can share their points of 
view. However, P4C is not intended to simply open 
up space for everyone to say something without 
evaluating the process which led them to certain 
conclusions, which may be immensely valuable for 
their being in this world.

Children and adolescents in Bosnia and Her-
zegovina definitely have much to contribute during 
inquiry sessions (Kovačević, Brdarević-Čeljo & 

Bećirović, 2018), but their patience for others and 
ability to empathetically and critically listen to each 
other is seriously underdeveloped; however, this 
pervading trait is possibly a reflection of the greater 
B&H society because it is difficult to listen to differ-
ent voices and opinions which are not aligned with 
what we are accustomed to. While social media 
and the internet as a whole now allow like-mind-
ed people to communicate easily, excluding those 
with differing opinions can create an isolation bub-
ble where attention is paid only to those people, 
news, and events which one finds agreeable.

If there is a will for change in order to reduce 
miscommunication and loneliness and increase 
emotional understanding, it is imperative to allow 
young people to recognize the erring modes of ex-
istence which have been perpetuated so far in the 
Bosnian and Herzegovinian society. In a society in 
which younger voices used to be silenced because 
of their “inexperience”, we have come to the point 
where a tenuous scaffold is needed in a pursuit of 
truth in order to avoid a chaos of opinion output. 
P4C allows children and adolescents of all ages to 
collaborate in order to explore the whys of some 
aspects of contemporary life. 
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